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Overview/Rationale

We feel that this unit is important because the United States’ creation is based on the notion of immigration.  Specifically, Champaign is a very diverse community that is influenced by a variety of cultures.  Studying immigration will help children feel important and represented in the classroom.  This unit is appropriate for fourth grade students because they are beginning to become aware of different cultures and ethnicities.  They have previously been exposed to this topic, and now they are mature enough to explore the topic in greater detail.  We teach this unit using a variety of instructional strategies to help meet all learners’ needs.  We take an inquiry based approach by letting the students research, create, and explore on their own.  They are posed with problems in a variety of perspectives which they must critically evaluate and reflect on.  Our unit allows students to “relate their knowledge and inquiry skills to real life-contexts.” (Key Perspectives) This unit is connected to students’ lives because every student has relatives that immigrated here. 


A lot of United States history deals with immigration; for example the Chinese Exclusion Act, The Civil War, the Labor Movement, and discrimination.  “The major mission of social studies education is to help children learn about the social world in which they live and how it got that way.”(Jarolimek) Therefore, this unit relates to social studies because students are able to learn more about who they are and where they come from. This unit allows students to think critically about the causes for immigration, as well as the benefits and problems that result from it.  By researching, role-playing, and debating, students are able to explore the topic of immigration from different perspectives.  

This unit provides a strong focus on allowing students to explore cultural heritage. Students learn about their own cultural heritage by interviewing relatives, creating a family tree, and exploring and representing their own culture at a cultural fair. 

 Students will also “understand and appreciate the ways in which diverse cultures have influenced and continue to shape their society, lifestyles, and ways they view the world.”  (Hamston) They will learn about the immigration experiences of people of diverse cultures and backgrounds by exploring reasons why they immigrated, their experiences in America, and the cultural contributions they have brought with them. 

Immigration Interview

Unit Topic: Immigration 

Grade Level: 4th Grade

Lesson Essential Questions and Enduring Understandings:

· Students will be able to list what they know and want to know about immigration.

· Students will find out about their family’s history by conducting an interview of an adult in their family.

· Students will record their family’s history to share with the class. 

Lesson Overview:

On day 1, students will fill out a KWL chart about immigration. For students that are not familiar with immigration, now is a time we would come up with a definition, examples, etc. The teacher would also read parts of Through the Eyes of Your Ancestors: A Step-by-Step Guide to Uncovering Your Family’s History by Maureen Taylor. This will help students gather ways in discovering their family’s history. Now that they have started activating prior knowledge about immigration, they will learn how to effectively interview family members to find out about their family’s history regarding immigration. The teacher will provide a worksheet of possible questions to guide their interview. It is the student’s responsibility to interview a family member for homework that night. On day 2, students will share their interviews with the class. The teacher could make a chart of all the student’s names and their family’s history to compare and contrast at the end.

Suggested Time Frame: 

2 days for 45 minutes each day

Targeted Integrating Socially Stage of Inquiry: 

Activating Prior Knowledge- KWL chart

Instructional Strategy Used: 

Literacy strategy of how to question.

Targeted Skills:

Activate prior knowledge by making a KWL chart.

Students will learn how to effectively question or conduct an interview.

Students will record their family’s history and present it to the rest of the class.

Illinois Learning Standards Addressed: 

2.B.1a  Respond to literary materials by connecting them to their own experience and communicate those responses to others.

2.B.1c  Relate character, setting and plot to real-life situations.

3.C.1a  Write for a variety of purposes including description, information, explanation, persua​sion and narration.

4.A.1c  Follow oral instructions accurately.

4.A.2b  Ask and respond to questions related to oral presentations and messages in small and large group settings.

4.B.2a  Present oral reports to an audience using correct language and nonverbal expressions for the intended purpose and message within a suggested organizational format.

16.A.1b  Ask historical questions and seek out answers from historical sources (e.g., myths, biographies, stories, old photographs, artwork, other visual or electronic sources).

16.A.1c  Describe how people in different times and places viewed the world in different ways.

Resources/Materials:

· The book, Through the Eyes of Your Ancestors: A Step-by-Step Guide to Uncovering Your Family’s History by Maureen Taylor.

· Pencil for each student

· Paper

· 2 pieces of butcher paper

· Marker

· Immigration questions worksheet (Appendix C-Immigration: The Journey to America, p. 12) for each student

Detailed Lesson Procedures: 

Day 1: 

1) Today, we are going to fill out a KWL chart to get our brains thinking about immigration. Immigration is the act of people entering into a new country to settle permanently. A lot of your families immigrated to America a long time ago. What do you all know about immigration or what do you want to know?

2) Have them fill out the KWL chart together.
3) Then read the book Through the Eyes of Your Ancestors by Maureen Taylor. As I read, I will explain the different methods people used to research their family history.   
4) Then I will explain how some people use questions to find out about their family history. For example, I asked my dad when his family came to America and he was able to tell me the story.

5) I will give them a brief mini-lesson on how to effectively use questions to conduct an interview to find out about their family’s history. I will give them each a worksheet (Appendix C-Immigration: The Journey to America, p. 12) to follow along and to guide their interview once they get home.

6) Then explain that they will conduct this interview at home for homework tonight and come back tomorrow ready to share with the class what they found.

Day 2:

1) Have students share their interviews one at a time.

2) I will make a chart of each student’s name and their family’s history so we can compare and contrast after the presentations.

Assessment Plan:


Day 1: Students will be assessed informally on their participation while making the KWL chart and paying attention during the mini-lesson. 


Day 2: Students will be assessed on 1.) conducting an interview with a family member to uncover their family’s history and 2.) their presentation.

The Journey to America: What to Pack

Unit Topic: Immigration 

Grade Level: 4th Grade

Lesson Essential Questions and Enduring Understandings:

· Students will role-play the immigrant experience by planning for a journey, packing, and making difficult decisions.  

Lesson Overview:

Students will personalize the immigrant experience by problem-solving and making choices about what possessions to bring with on the journey to the new country.  On the first day of this lesson, students will learn about the limitations of immigrating to a new country and will begin to brainstorm about what items would be important to bring when moving.  On day two and three, students will bring in or create replicas of items they would choose to bring, and will also create or bring something to hold these items. The size of the carrying device will limit the number of personal possessions, mementos, and material goods the student is allowed to bring from home to begin a new life. The students will also write a brief rationale to describe the items they chose to bring, and their reasons for choosing these items. On day four, students will present their items and rationales.  Some students will be forced to eliminate more items on the spot, if they have gone over the limit set by the teacher.  On day five, students will discuss the experience and each student will summarize their thoughts and feelings about it by writing a short response paper.     

Suggested Time Frame: 

5 days for 45 minutes each day

*It might be possible to make this lesson span four days instead of five

Targeted Integrating Socially Stage of Inquiry: 

Preparing to find out

Instructional Strategy Used: 

Role-playing

Problem-solving

Responding

Targeted Skills:

· Role-playing 

· Students will be able to experience what it would have been like to plan and pack for the journey to America. 

Illinois Learning Standards Addressed: 

16.C.2c (US)  Describe significant economic events including industrialization, immigration, the Great Depression, the shift to a service economy and the rise of technology that influenced history from the industrial develop​ment era to the present.

16.D.2a (US)   Describe the various individual motives for settling in colonial America.

Resources/Materials:

*Standard size boxes (26 by 18 by 16 inches high)  (at most - one per student)

*Pillowcases (can be provided by students who choose to use this)

*Personal possessions brought in by students

*Construction paper (two packages of assorted colors)

*Modeling clay (for students to make replicas of items) 

*Standard scale 

*Paper (one package)

*Pencils (each student should already have their own) 

Detailed Lesson Procedures: 

Day 1: 

7) Explain to students that many immigrants had to give up nearly everything from their original homes in order to come to this country. The ships were very crowded, so people were limited as to how much they could bring.  Many people could only bring with them objects that they could carry.  Some shipping lines charged passengers for every parcel brought on board.  Some immigrants brought their belongings in trunks, while others only carried homemade baskets or sacks.

8) Have a class discussion about what things would be important to bring.

Ask the following questions:

*What things would be the most important to have with you if you were starting a new life in another country?

*What are items that would be practical or useful to have? 

*What would be some examples of items that a person might have an emotional attachment to?

*What types of things would people like to bring with them on the ship in order to entertain themselves on the long journey?

*If you were going to move and would have to leave some things behind, what things would be most important for you to bring?

      3)   Tell students that for the next few days, they will be pretending they are

immigrants moving to America, and they will need to choose what items to bring

with them on their journey.  They will also need to choose what to bring their

belongings in, and can use either a trunk or a pillowcase.  They can only

bring items that will fit in their carrying case. 

9) Have students spend the rest of the period planning for their journey.  They

should determine what they are going to bring their items in and should

brainstorm a list of specific items they would like to bring (clothes, blankets, toys,

kitchen utensils, books, photos, keepsakes, food, etc.). They should use real things

when possible, but should simulate some that might be too difficult to use.  They

will need to determine what specific items they will need to bring in from home,

and which they will need to make replicas of.  

      4)   Have students bring in items and necessary materials for the next day. 

Day 2:
3) Students will bring in or create replicas of items they would choose to bring, and will also create or bring something to hold these items.  For students who are choosing to bring their items in a trunk, they should use a standard size box (26 by 18 by 16 inches high) and should decorate it to make it resemble a trunk. 

4) As students are preparing their items, have them also write a brief rationale to describe each item and why it was chosen. 

Day 3:

1) The students will continue preparing their items and rationales. 

Day 4:

1) Each student will present their carrying case and the possessions they have chosen to bring in it, explaining why each item was chosen. 

2) The teacher should determine a maximum amount of weight each student should be allowed to bring (Do not tell students before this day so that some can experience what it would feel like to have to choose on the spot which additional items to leave behind.) 

3) As each student presents their items, weigh their pillowcase or trunk.  If students are over the set weight limit (for example 30 pounds), make them take out some of their items until their possessions are at the appropriate weight limit. 

Day 5: 

      1)   Discuss the experience and have students share their responses to the activities.

      2)   Ask questions such as:


*How did you decide what items to bring?


*How difficult was it to narrow down your list of items in order to fit everything

              in a trunk or pillowcase?


*How did you feel about leaving things behind?


*If you were one of the people who had to eliminate more items after yours were

  weighed, how did that make you feel?

      3)   Have students write a short response paper to summarize their thoughts and

      feelings about this simulation and what they have learned about the immigration

experience. 

Assessment Plan: Assessment is both formative and summative for this lesson. 

Day 1: Informally assess students by their participation in class discussion and by

their planning for the assignment. 

Day 2: Informally assess students as they work to create their projects. 

Day 3: Same as Day 2 

Day 4: Assess students’ choices for items to include based on their rationales for each item. 

Day 5:  Formally assess students’ response papers to determine what they have learned from this lesson. 

*Lesson Plan Adapted from:  

Glenz, S. Immigration: Packing a Traveler's Trunk. (2005) Retrieved November 20,

2005, from the Wisconsin Historical Society Website:

http://www.wisconsinhistory.org/teachers/lessons/elementary/packing.asp
Immigration WebQuest

Unit Topic: Immigration 

Grade Level: 4th Grade

Lesson Essential Questions and Enduring Understandings:

· Students will be able to create a diary of their experiences, passport, artifacts, etc. as if they just immigrated to America with their family.

Lesson Overview:

On day 1 and 2 students will use the computers in the media center to do an immigration webquest. The specific webquest they are doing is: http://www.todaysteacher.com/EllisIslandWebQuest/GatewayToDreams.htm
They will follow the directions on this webquest and use the resources to create a diary as if they just immigrated to America with their family. They do not have to complete the “Ellis Island Project Activities;” however, they must complete all of the diary requirements provided. They will have 2 days to work on this during class (day 3 and 4). The rest they must finish at home, because students will present their diary on day 5.

Suggested Time Frame: 

5 days for 45 minutes each day

Targeted Integrating Socially Stage of Inquiry: 

Finding Out

Instructional Strategy Used: 

Research using technology

Interactive webquest

.

Targeted Skills:

Effectively use the computer for research on a specific topic.

Students will follow the directions of the webquest to ensure they have completed all the requirements.

Students will present their diaries to the rest of the class.

Illinois Learning Standards Addressed: 

3.C.1a  Write for a variety of purposes including description, information, explanation, persua​sion and narration.

4.A.1c  Follow oral instructions accurately.

4.A.2b  Ask and respond to questions related to oral presentations and messages in small and large group settings.

4.B.2a  Present oral reports to an audience using correct language and nonverbal expressions for the intended purpose and message within a suggested organizational format.

16.A.1b  Ask historical questions and seek out answers from historical sources (e.g., myths, biographies, stories, old photographs, artwork, other visual or electronic sources).

16.A.1c  Describe how people in different times and places viewed the world in different ways.

Resources/Materials:

· One computer for each student

· WebQuest: http://www.todaysteacher.com/EllisIslandWebQuest/GatewayToDreams.htm

· Construction paper for diaries

· Scissors

· Glue sticks

· Pencils/Pens

Detailed Lesson Procedures: 

Day 1: 

10) Today, we are going to use the computers to research immigration. We are going to use a WebQuest to conduct this research. This WebQuest wants us to be immigrants who just brought their families over to the United States. It is our job to create a diary of our experiences using  passports, pictures, journal entries, etc. The requirements of what we specifically need in our diary are on the Webquest.

11) Take students to the Media Center and have them sit one person to each computer.
12) Give them the website of the WebQuest. Write it on the board in case they forget.
13) Walk them through the WebQuest and show them what they must have in their dairy. Make sure to tell them they are not doing the “Ellis Island Project Activities.”

14) Let them get started and explore the different resources.

15) Walk around and help students when needed.

Day 2:

5) Have students continue to use the computers to research information for their diary.

Day 3 and 4:

1.) Introduce students to the materials in the classroom they can use to make their diaries, for example glue sticks, scissors, construction paper, etc.

2.) Students will have time to cut out pictures, write journals, etc. to put in their diary.

Day 5:

1.) Students will present their dairies to the class.

Assessment Plan:


Day 1 and 2: Students will be informally assessed on their ability to appropriately use the computers for research and their ability to stay on-task. 


Day 3 and 4: Students will be informally assessed on their ability to stay on-task and use their time efficiently.


Day 5: Students will be formally assessed on 1.) their diaries (using the rubric on the WebQuest) and 2.) their presentation.

The Naturalization Process-Becoming a U.S. Citizen

Unit Topic: Immigration 

Grade Level: 4th Grade

Lesson Essential Questions and Enduring Understandings:

· Students will be able to explain the naturalization process. 

· Students will be able to role-play the process of becoming a U.S. citizen.

· Students will be able to describe oaths and questions relevant to citizenship.

· Students will be able to discuss and immigrants experience of the naturalization process. 

Lesson Overview:

On day 1, students will connect what they have been learning about immigrants to the actual process immigrants must go through to become a U.S. citizen.  Students will become familiar with the term naturalization and will be able to role-play this process.  After an introduction to the naturalization process the students will begin to create their own hearing.  Some students will take on the role of the facilitators, others will become immigrants who are applying for citizenship, and other students will make sure the naturalization process is being conducted in an appropriate manner.  On day 2, the students will complete the tasks given for the particular group they are in and will prepare themselves for the naturalization hearings.  On day 3, the students will hold the naturalization hearing, and on day 4, a recent immigrant who has gone through the naturalization process will discuss her experiences with the students.  The students can then discuss how their hearing compare/contrasted with the guest speakers experience.

Suggested Time Frame: 

4 days for 45 minutes each day

Targeted Integrating Socially Stage of Inquiry: 

Sorting Out

Instructional Strategy Used: 

Role-playing

Targeted Skills:

Role-playing

Students will interpret their understanding of the naturalization process by creating their own hearing

Students will compare/contrast their hearing to actual immigrants experience 

Illinois Learning Standards Addressed: 

18.B.2b Describe the ways in which institutions meet the needs of society.

Resources/Materials:

*Computers for internet research

*Children’s history and language arts books for research

*Naturalization Website Resource-

Larkin, G.  (2002).  How to Become a Naturalized Citizen.  Retrieved November 18, 2005, from Law Wise Website:  http://www.kscourts.org/lawwise/mar2002.htm
*Student group role handout-Attached

*Assessment Rubric-Attached  

 (Rubric Creator) Collaborative Work Skills Rubric (2005).  Retrieved November 18, 2005, from Rubistar  Website:  http://rubistar.4teachers.org
*Guest Speaker (A recent immigrant who has gone through the naturalization process)

*Venn Diagram-Attached

(Venn Diagram Creator)  Venn Diagram Generator (2005).  Retrieved November 18, 2005, from Teachnology  Website:  http://www.teachnology.com/web_tools/graphic_org/venn_diagrams/

Detailed Lesson Procedures: 

Day 1: 

16) We have been studying immigration for period of time now and we have learned many things about immigrants.  Today we are going to start a lesson on the actual process immigrants must go through to become U.S. citizen.  This process is called naturalization. 

17) A class discussion can then be held on the term naturalization and the students can discuss if they know what that term means or if anyone has heard that term before.  After this the teacher can then give some details about the naturalization process to the students.

18) The teacher can explain that the naturalization process gives immigrants the rights of citizens, and immigrants can go through this process after five years or three years if they are married to a U.S. citizen.  The immigrants go through two hearings in which they are first asked questions about U.S. history and government, and the English language.  If they pass this first hearing they are then asked to come back and take an oath of allegiance to the United States, which explains that they will be loyal citizens.   

19) After this an overheard list can be made which contains information in five categories.  These categories are associated with the factors necessary to become a U.S. citizen.  These categories should include age, residency, moral character, English language, history of the U.S. and government, and oath of allegiance.  The teacher and students can fill in information into these categories together.  For instance the age category can explain that generally immigrants have to be eighteen years old to apply for citizenship, and the English language category can state that immigrants should know how to speak and write in the English language and recognize English language vocabulary words.  More information about requirements can be found at http://www.kscourts.org/lawwise/mar2002.htm.

20) The teacher will then explain to the students that they will be creating their own naturalization hearing.  She will explain that the students will role-play different roles and give the expectations for each role.  It is suggested that the description and expectations of the roles be provided to students in a handout.

· Role 1-Question Makers-These students need to design questions that they feel are appropriate to ask immigrants.  They need to come up with questions that ask immigrants about their moral character, test their grasp of the English language, and knowledge of the United States history and government.  Explain that there should be three questions for each of these categories, and these questions should focus on the three most important things they feel immigrants should know in order to become citizens.  These questions will be asked at the first hearing.  

· Role 2-Oath Creators-These students need to design an oath of allegiance to the United States that the immigrants will have to take at the second hearing.  The oath should be created around what the students think it means to be a United States citizen.  If students have trouble writing the oath or do not know what an oath should look like students should be given the opportunity to search online for oaths and get ideas from there.    At the second hearing the oath creators will read their oaths line by line and the immigrants will repeat.  It may be more appropriate to place students with special needs in the first of second role because they can get adequate support from other group members.

· Role 3-Immigrants-These students need to come up with qualitative answers to questions they might be asked about their moral character, English language, and U.S. history.  The students will not be provided with the questions they will be asked because in a real naturalization process the immigrants are not provided with the questions beforehand.  Tell the students that they may use their history books, language books, and the Internet to research qualitative answers.  This might be a good role for students who have actually had parents who have become U.S. citizens because they can go to their parents for suggestions and advice on answers that would be appropriate to use in the hearing.  This would be a good role for students who are high achieving in social studies and students who like to work more independently.  Also explain to these students that they are going to be judged on their answers and to not feel inadequate if they are not picked for naturalization because it is very difficult to be prepared to answer questions on the spot.

· Role 4-Naturaliztion Judges-These students will be judging the immigrants’ answers at the naturalization hearing.  They will make sure the immigrants are qualified to become U.S. citizens and will decide which immigrants will go on to the second hearing to take the oath of allegiance and become citizens.  These students should create a list of criteria in rubric form that will allow them to judge each candidate.  Have them decide on a certain score each immigrant needs to reach in order to achieve naturalization.  This would be a good role for the quieter children in the class who may not get a chance to speak their minds or take on the leadership role often.  

· Role 5-Peer Evaluators-These students will comment on the overall naturalization hearing.  They will create a list of criteria they think each group should be meeting based on their requirements.  At the hearing they will be evaluating each group of students and themselves at how well they think they are meeting the criteria.  Make sure to check their criteria and have each group check their criteria, so it is appropriate and manageable by all.

· Explain to the student that the teacher will be the facilitator and will be conducting the naturalization hearings

21) The students will be placed into groups.  These groups should be heterogeneous and should focus on students’ strengths.  These groups should be predetermined the night before.  Each group should contain four children except for roles one and two, which will contain five children.  This is based off a classroom with twenty-two children.  Explain expectations for each group, and tell students that you will be walking around and assessing their group work as they complete their tasks. 

Day 2:

6) The students will complete their assigned tasks.

Day 3:

2) The naturalization hearings will be held.  The first one will last twenty minutes, there will then be a five minute break for the judges to discuss which immigrants will go on to take the naturalization oath.  The oath will then be conducted for ten minutes.  After this the students will then evaluate themselves using an assessment rubric.  Explain to students that a guest speaker will be coming in tomorrow to speak about her own experiences as an immigrant and the naturalization process she went through.

Day 4:

4) The guest speaker will talk to students about her own experiences as an immigrant and the naturalization process she went through.  The children will then create a Venn Diagram comparing/contrasting the guest speaker’s naturalization hearings, and the ones held in class.

Assessment Plan:


Day 1: No assessments will take place

Day 2: Students will be informally assessed by the teacher, who will be walking around the room and listening to each student’s participation in the group, their behavior, and the overall conduct of the group.

Day 3: Students will be assessed based on the rubrics they fill out, the teacher observations during the hearings, and the evaluators’ assessment of each group.

Day 4: Students will be assessed based on the Venn diagram they complete.

*This assessment is formative because it is occurring throughout each day of the lesson.

*Lesson Plan Adapted from:  

Bednarz, S.  (1997).  Explore Our Land.  Boston:  Houghton Mifflin School

	Collaborative Work Skills : Becoming a U.S. Citizen

Teacher Name: Amy Rose 
Student Name:     ________________________________________ 


	

	CATEGORY 
	4 
	3 
	2 
	1 

	Contributions 
	Routinely provides useful ideas when participating in the group and in classroom discussion. A definite leader who contributes a lot of effort. 
	Usually provides useful ideas when participating in the group and in classroom discussion. A strong group member who tries hard! 
	Sometimes provides useful ideas when participating in the group and in classroom discussion. A satisfactory group member who does what is required. 
	Rarely provides useful ideas when participating in the group and in classroom discussion. May refuse to participate. 

	Quality of Work 
	Provides work of the highest quality. 
	Provides high quality work. 
	Provides work that occasionally needs to be checked/redone by other group members to ensure quality. 
	Provides work that usually needs to be checked/redone by others to ensure quality. 

	Focus on the task 
	Consistently stays focused on the task and what needs to be done. Very self-directed. 
	Focuses on the task and what needs to be done most of the time. Other group members can count on this person. 
	Focuses on the task and what needs to be done some of the time. Other group members must sometimes nag, prod, and remind to keep this person on-task. 
	Rarely focuses on the task and what needs to be done. Lets others do the work. 

	Preparedness 
	Brings needed materials to class and is always ready to work. 
	Almost always brings needed materials to class and is ready to work. 
	Almost always brings needed materials but sometimes needs to settle down and get to work 
	Often forgets needed materials or is rarely ready to get to work. 

	Attitude 
	Never is publicly critical of the project or the work of others. Always has a positive attitude about the task(s). 
	Rarely is publicly critical of the project or the work of others. Often has a positive attitude about the task(s). 
	Occasionally is publicly critical of the project or the work of other members of the group. Usually has a positive attitude about the task(s). 
	Often is publicly critical of the project or the work of other members of the group. Often has a negative attitude about the task(s). 

	Monitors Group Effectiveness 
	Routinely monitors the effectiveness of the group, and makes suggestions to make it more effective. 
	Routinely monitors the effectiveness of the group and works to make the group more effective. 
	Occasionally monitors the effectiveness of the group and works to make the group more effective. 
	Rarely monitors the effectiveness of the group and does not work to make it more effective. 

	Working with Others 
	Almost always listens to, shares with, and supports the efforts of others. Tries to keep people working well together. 
	Usually listens to, shares, with, and supports the efforts of others. Does not cause "waves" in the group. 
	Often listens to, shares with, and supports the efforts of others, but sometimes is not a good team member. 
	Rarely listens to, shares with, and supports the efforts of others. Often is not a good team player. 


Group Role Handout

*Role 1-Question Makers-You need to design questions that are appropriate to ask immigrants in the first naturalization hearing.  You need to come up with question that ask immigrants about their moral character, test their grasp of the English language, and knowledge of the United States history and government.  There should be three questions for each of these categories, and these questions should focus on the three most important things you feel immigrants should know in order to become citizens.  These questions will be asked at the first hearing.  

*Role 2-Oath Creators-You need to design an oath of allegiance to the United States that the immigrants will have to take at the second hearing.  The oath should be created around what you think it means to be a United States citizen.  If you have trouble writing the oath or do not know what an oath should look like search online for oaths and get ideas from there.  At the second hearing you will read the oaths line by line and the immigrants will repeat.  

*Role 3-Immigrants-You need to come up with qualitative answers to questions you might be asked about your moral character, English language, and U.S. history.  You will not be provided with the questions you will be asked because in a real naturalization process the immigrants are not provided with the questions beforehand.  You may use your history books, language books, and the internet to research qualitative answers.  You are going to be judged on your answers, but do not feel disappointed if you are not picked for naturalization because it is very difficult to be prepared to answer questions on the spot.

*Role 4-Naturaliztion Judges-You will be judging the immigrants answers at the naturalization hearing.  You will make sure the immigrants are qualified to become U.S. citizens and will decide which immigrants will go on to the second hearing to take the oath of allegiance and become citizens.  You should create a list of criteria in rubric form that will allow you to judge each candidate.  Decide on a certain score each immigrant needs to reach in order to achieve naturalization.  

*Role 5-Peer Evaluators-You will comment on the overall naturalization hearing.  You will create a list of criteria you think each group should be meeting based on their requirements.  At the hearing you will be evaluating each group of students and yourselves at how well everyone is meeting the criteria.  Your criteria will be checked by each group, so it is appropriate and manageable by all.

	Name __________________________
	Subject: Social Studies


	

	Teacher: Miss Rose
Date: _________________


	Becoming a U.S. Citizen
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The Debate on Immigration

Unit Topic: Immigration 

Grade Level: 4th Grade

Lesson Essential Questions and Enduring Understandings:

· Students will be able to explain why immigration is a controversial issue. 

· Students will be able to debate one side of the controversy.

· Students will be able to evaluate their own beliefs about immigration policies. 

Lesson Overview:

On day 1, students will be introduced to the controversy that accompanies immigration.  Students will discuss their own beliefs about people immigrating into the United States.  The students will then be told that they we will be taking sides in the immigration controversy and will be debating the issue.  On day 2 and 3, the students will research their side of the debate they will be presenting.  On day 4, the students will partake in a debate on the issue of immigration.

Suggested Time Frame: 

4 days for 45 minutes each day

Targeted Integrating Socially Stage of Inquiry: 

Going Further

Instructional Strategy Used: 

Debating

Targeted Skills:

· Debating

· Students will interpret their understanding of the immigration controversy by participating in a debate

· Students will list the pros/cons of the two sides of the immigration controversy

Illinois Learning Standards Addressed: 

14.B.2   Explain what government does at local, state and national levels.  
14.D.2   Explain ways that individuals and groups influence and shape public policy.

15.A.2c   Describe unemployment.

16.A.2b   Compare different stories about a historical figure or event and analyze differences in the portrayals and perspectives they present.

16.A.2c  Ask questions and seek answers by collecting and analyzing data from historic documents, images and other literary and non-literary sources.  

16.C.2c (US)  Describe significant economic events including industrialization, immigration, the Great Depression, the shift to a service economy and the rise of technology that influenced history from the industrial develop​ment era to the present.

16.D.2a (US)   Describe the various individual motives for settling in colonial America.

17.C.2c  Explain how human activity affects the environment.  
17.D.2b    Identify different settlement patterns in Illinois and the United States and relate them to physical features and resources.

Resources/Materials:

*Computers for internet research

*Books on Immigration

Detailed Lesson Procedures: 

Day 1: 

22) Explain to students that ever since immigrants have been coming to the United States, it has been debated how many immigrants should be allowed to come here.  Explain that there is controversy because some immigrants come here to be with their families while others come in large groups to escape the inequalities they face in their home countries.  Debate arises because the United States already has a growing population and there is concern that with a growing number of immigrants there may not be enough jobs, living space, food, etc. for everyone. 

2)  A class discussion can then be held focusing on these questions:

· Why have people come to the United States in the past? 
· Why do people come to the United States today? 

· What are the benefits for immigrants and for the country when people from other lands settle here? 

· What complications sometimes develop for immigrants and for the country?

3) An informal poll of the students can then be taken.  Ask the students the following questions:

· How many students think that the United States today should allow anyone to immigrate? 
· How many students think that the United States today should not allow anyone from another land to move here permanently? 

· How many students think that the United States should put a quota, or limit, on how many people come here from other places?

It may be more appropriate to do a secret poll because students may feel uncomfortable sharing their opinions on this controversial topic with the class.

4) After this explain to the students that they will be conducting a debate on the sides of the immigration controversy.  They will be presenting the perspective of citizens who think there should be no limitations on immigration, citizens who believe limitations should be put on immigration, and the perspective of immigrants themselves.  Explain that some students will be the policy makers and each side needs to do their best convincing the policy makers that their argument is best and should be made into the United States policy on immigration.

5) Break the students up into four even groups.  One group of students will be against immigration, one group of students will be for immigrations, one group will be immigrants, and the other group of students will be the policy makers.  Explain what each side should be researching for the next two days.  The policy makers will be doing a research overview of each side to become familiar with the issues that will be presented to them.

Day 2:

7) The students will begin their research. Each student will need to write down the information they find and the source it came from. These will be turned in on day four. 

Day 3:

3) The students will continue their research and will come together in their groups to put together the issues they think are most important to address.  Explain to students that each group member must talk at least once during the debate.

Day 4:

5) The debate will be held.

6) After the debate revisit the poll questions with the students.  Have them take another vote and compare/contrast the differences in answers.

7) As the poll is being taken the policy makers can hold a quick discussion on what they feel is the best immigration policy for the United States.  

8) End the lesson by having the policy makers present the new immigration policy.

Assessment Plan: Assessment for this lesson will be both formative and summative, and will include informal and formal assessment methods. 


Day 1: Informally assess students based on their comments and contributions to

class discussions. 

Day 2: Informally assess students by observing their level of on-task behaviors

during the research process. 

Day 3: Same as Day 2  

*For days 1-3, it may be helpful to have a clipboard and a paper with each

child’s name written on it in order to easily write down notes about their

participation and understanding of the key issues.

Day 4: Formally assess students on their research and participation during the debate by using the attached debate rubric. 

*Lesson Plan Adapted from:  

Buchberg, W.  Immigration to the United States (2005).  Retrieved November 19, 2005, from Discovery Education  Website:   http://school.discovery.com/lessonplans/programs/destinationamerica/
	Class Debate : Immigration



Teacher Name: Ms. Schott 


Student Name:     ________________________________________ 


	


	CATEGORY 
	4 
	3 
	2 
	1 

	Information 
	All information presented in the debate was clear, accurate and thorough. 
	Most information presented in the debate was clear, accurate and thorough. 
	Most information presented in the debate was clear and accurate, but was not usually thorough. 
	Information had several inaccuracies OR was usually not clear. 

	Use of Facts/Statistics 
	Every major point was well supported with several relevant facts, statistics and/or examples. 
	Every major point was adequately supported with relevant facts, statistics and/or examples. 
	Every major point was supported with facts, statistics and/or examples, but the relevance of some was questionable. 
	Every point was not supported. 

	Presentation Style 
	Team consistently used gestures, eye contact, tone of voice and a level of enthusiasm in a way that kept the attention of the audience. 
	Team usually used gestures, eye contact, tone of voice and a level of enthusiasm in a way that kept the attention of the audience. 
	Team sometimes used gestures, eye contact, tone of voice and a level of enthusiasm in a way that kept the attention of the audience. 
	One or more members of the team had a presentation style that did not keep the attention of the audience. 

	Organization 
	All arguments were clearly tied to an idea (premise) and organized in a tight, logical fashion. 
	Most arguments were clearly tied to an idea (premise) and organized in a tight, logical fashion. 
	All arguments were clearly tied to an idea (premise) but the organization was sometimes not clear or logical. 
	Arguments were not clearly tied to an idea (premise). 

	Research 
	Researchers independently locate many reliable, interesting information sources related to their position. 
	Researchers independently locate at least 2 reliable information sources related to their position. 
	Researchers, with some help, locate at least 2 reliable information sources related to their position. 
	Researchers, with extensive help, locate at least 1 reliable information source related to their position. 


Making Connections to Immigration

Unit Topic: Immigration 

Grade Level: 4th Grade

Lesson Essential Questions and Enduring Understandings:

· Students will be able to make text-to-self connections to the read aloud. 

· Students will be able to write their text-to-self connections in a journal entry.

· Students will learn about their family heritage

· Students will plot where their own ancestors immigrated from on a world map. 

Lesson Overview:

On day 1, students will gain an appreciation of their own heritage by making connections to what they learned about their immigrant ancestors in the previous lessons to the book, Dreaming of America- An Ellis Island Story by Eve Bunting. Students will then share their connections with a partner and then write about their text-to-self connection in a journal entry. On day 2, students will complete a short family heritage project for homework and will present it on day 3. On day 4, students will place a pushpin in the region or country that his or her ancestors came from. The teacher will then tie a string to each pin and connect the strings to one common pin in the United States to show the movement of immigrants coming to America. Students will then interpret the motivation of immigrants coming to America.

Suggested Time Frame: 

4 days for 45 minutes each day

Targeted Integrating Socially Stage of Inquiry: 

Making Connections

Instructional Strategy Used: 

Literacy strategy of making text-to-self connections.

Targeted Skills:

Make text-to-self connections

Students will make a family tree to learn where their own ancestors immigrated from.

Students will interpret and predict the motivation of immigrants 

Illinois Learning Standards Addressed: 

1.B.1a  Establish purposes for reading, make predictions, connect important ideas, and link text to previous experiences and knowledge.

2.B.1a  Respond to literary materials by connecting them to their own experience and communicate those responses to others.

2.B.1c  Relate character, setting and plot to real-life situations.

3.C.1a  Write for a variety of purposes including description, information, explanation, persua​sion and narration.

4.A.1c  Follow oral instructions accurately.

16.A.1c  Describe how people in different times and places viewed the world in different ways.

16.C.2c (US)  Describe significant economic events including industrialization, immigration, the Great Depression, the shift to a service economy and the rise of technology that influenced history from the industrial develop​ment era to the present.

16.D.2a (US)   Describe the various individual motives for settling in colonial America.

Resources/Materials:

· The book, Dreaming of America- An Ellis Island Story by Eve Bunting.

· Pencil for each student

· Paper

· A copy of the family heritage chart

· A computer to show the class online resources

· String

· Large World Map

· Pushpins- a few for each student

· Post-it-notes

Detailed Lesson Procedures: 

Day 1: 

23) Today, we are going to work on making text-to-self connections. I’m sure all of you remember that text means any print that is written down, so it could be a book, a newspaper, a poem, or a magazine article. Can someone remind me of what a text-to-self connection is? (Well, it is when you can relate to something in the text, such as a character, feelings, or an event). 

24) Begin reading the book Dreaming of America- An Ellis Island Story by Eve Bunting. As I read, I will model some text-to-self connections that I made to this book. (Model on post-it-notes).  For example, while reading, share the following connections: 

· “They’re waiting for us in America,” Annie told him (Page 2). I can connect with this part of the text because I remember when my Grandma was describing her trip to Ellis Island and how my Grandpa was waiting for her in America. 

· I made a text-to-self connection on page 7, where Phillip started to cry because he wanted to go home. This reminded me of how my grandpa told me how he was so lonely in America without my grandma and he wanted to go home to visit her.

25) Then on page 23 and 24, where the passengers on the boat arrive at Ellis Island, stop and ask the students whether any of them can make any connections? (Call on a few students to share their connections). 
26) After the book, ask the students why it is important to make text-to-self connections. (It allows the reader to understand the story and make meaning of it). 

27) Then explain that they will share their text-to-self connections by completing a short journal entry. 

Day 2:

8) Introduce the family heritage project for homework. Explain to the students that they need to fill out the chart below with as much information as they can. Make sure that they know they can ask a relative or guardian for help! 

	 
	Continents
	Countries
	Regions (State, City, etc.)

	My parents came from
	 
	 
	 

	My Grandparents came from
	 
	 
	 

	My great-grandparents came from
	 
	 
	 

	My great-great grandparents came from
	 
	 
	 


9) Then show the students some helpful websites that they could choose to use for more information on their ancestors. Some websites may include…

· http://www.genealogy.com
· http://www.rootsweb.com 

· http://www.familytreemaker.com 

10) If time permits, allow students to start researching their ancestry using these sites. 

Day 3:

4) Students will share their family heritage with the class. 

Day 4:

9) On a large world map, students will place a pushpin in the region or country that his or her ancestors came from. (Remember to remind students that families may include stepparents, adoptive parents, grandparents, guardians, etc. Therefore, some students will require more than one pushpin). 

10) The teacher will then tie a string to each pin and connect the strings to one common pin in the United States to show the movement of immigrants coming to America.

11) Allow time for everyone to look at the diversity, or lack of diversity, from where the class’ ancestors came. If there is not much diversity, discuss possible reasons why so many of one nationality settled in the same area. Students will then write their interpretations of the motivation of immigrants coming to America on a post-it-note. Then they will share these with their partners and have a class discussion. 

Assessment Plan:


Day 1: Students will be assessed on their text-to-self journal entry. 


Day 2: No assessments will take place

Day 3: Students will be assessed based on their family heritage project and presentation.

Day 4: Students will be assessed on their participation in the pushpin activity, as well as their post-it-note interpretation of the motivation of immigrants coming to the U.S.

Culture Presentations

Unit Topic: Immigration 

Grade Level: 4th Grade

Lesson Essential Questions and Enduring Understandings:

-Students will be able to demonstrate their understanding of another culture by researching and developing a poster presentation on this culture.

-Students will be able to work effectively in groups by actively participating and fulfilling their role requirements.

-Students will be able to choose the most important or interesting information to include in their presentation by selecting valuable and appropriate resources.

-Students will be able to describe in writing unique differences between cultures and why it is important to celebrate diversity.

Lesson Overview:

Students will be introduced to this lesson on a Friday; this lesson will span from Monday-Monday.  They will be told that they will be conducting research, creating a poster, and giving a presentation about a culture they will be assigned to. The students have been previously studying immigration so they should be aware of different cultures that have influenced the United States and the different countries citizens of the United States have come from. After the introduction to this lesson the students will create a list, either hand written or typed, that names the top three cultures they would be interested in learning more about.  Having children pick their own cultures will give them meaning for doing their project and the children will probably chose the cultures of other classmates or themselves, which will help them learn more about the diversity within their classroom. Collect the students lists and then form groups based on their chosen cultures.  Groups of five will probably will work best.  

Suggested Time Frame: 

6 days for 45 minutes each day

Targeted Integrating Socially Stage of Inquiry: 

Taking Action

Instructional Strategy Used: 

Researching

Presentation

Targeted Skills:

· Researching

· Creating a poster presentation

Illinois Learning Standards Addressed: 

18.A.2  Explain ways in which language, stories, folk tales, music, media and artistic creations serve as expressions of culture.

Resources/Materials:

-Variety of Resources                              

-Large World Map                                                                                                                                                                             

-Poster board                                               

-Markers (variety of sizes)

-Crayons (variety of sizes)

-Construction Paper (variety of colors)

-Computers with Kurzweil available

-Paper plates, napkins, and utensils if food will be provided by a group

Detailed Lesson Procedures: 

Day 1: 

1) On Monday place the students in groups.  

2) Before anyone begins researching have the students come up with a list of expectations for their group that every member must follow, so there is both individual and group accountability.  Remind students that everyone should be contributing to their group’s discussion and initiating conversation.  Have the students assign roles within their groups that emphasize their strengths (recorder, materials manager, poster writer, creative designer etc.)  This way students will be actively engaged during a majority of the lesson.  After this explain to students that you would like each of them to create a visual poster about their assigned culture.  Suggest that they bring in some kind of tangible artifact if possible or a food that is native to that culture

3) As a class create a planning guide for students that stresses what their final should poster should contain and what it should look like.  Some requirements might be that the poster have a map of the country, pictures, tell why the culture is important, etc.  As students share their ideas stress the importance of raising their hands before speaking so that everyone’s voice can be heard. By creating a planning guide everyone will have the requirements, but will also be able to individualize their poster. 

Day 2/3:
4)  Have students being their research, and have a variety of resources available at a variety of grade levels. Students may choose to use the internet, books, encyclopedias, etc. to search for information.  If students are using a computer for research or a computer program this would be a good time to review the expectations and steps to using a computer.   Once students begin researching a poster should be displayed in the classroom stating the steps to making a successful presentation.  Example steps might be, 1-Begin research, 2-Take notes, 3-Decide what is important, 4-Collaborate with group members, 5-Decide what to include on the poster, and so on. As students research they may search independently or in groups of two.

5) As students are researching have students complete a multiple journal entry which has two columns.  One column states “What Am I Reading,” and the other column states “Why is this Important?”  This way children are actively engaging themselves in the material and making sure they are choosing useful and valuable information.  

Day 4/5:

6) After students have finished their research have them come together in their groups to put together all the information they found and decide what information would be best to include in their presentation.  Tell students to include visuals in their poster, writing, and a map of where their county is located.  

7) Have the students create their posters for a fifteen minutes presentation.  Provide students with a variety of sized markers, glue bottles, crayons, and provide colorful construction paper and other materials.  All markers, crayons, and construction paper should be color coded so students can easily find what they are looking for.  Students will be able to choose the materials that they would like to use for their poster.  Remind students to fulfill their roles and make sure all students are actively participating.  Also remind students that if they are bringing in an item for a presentation or food they need to prepare these before they present

Day 5: 

8)   Present the posters; the whole morning will be devoted to the poster presentations.  Give each student a handout which names each country (culture) and then has blank space for them to write big ideas or concepts about each culture.  Explain that they should be recording what they are learning about each country.  

9) After the presentations have the students write a few sentences explaining their contribution to the project and presentation.  

10) To integrate with language arts the students will type a paper which describes unique differences between cultures and why the feel it is important to celebrate and be respectful of diversity.  Dictionaries and culture books would be able for the students to use.  
Assessment Plan: Assessment is both formative and summative for this lesson. 
-I will observe students as they are researching and participating in groups.  All students should be actively engaged in their group and should be participating.

-I will collect each student’s journal entry and check for their understanding of what valuable information is and how it is helpful.  

-I will listen to students as they present their posters.  I will make sure every student is participating in the presentation.

-I will analyze the self assessments and reflect on what each child thought of their work and what I thought of their work.  

-I will collect each students essay on the different cultures.  For students who struggle with writing I will expect one or two sentences for each paragraph structure. 
Background Information from Non-academic Sources

After speaking with a few fourth grade teachers who currently teach in the Champaign School District, we have determined that although this topic is not currently a part of the curriculum, the inclusion of this topic in the fourth grade curriculum would be a favorable decision.  Some teachers already incorporate aspects of it, but do not specifically focus on immigration.  For example, one teacher has briefly gone over the experiences and explorations of French settlers in Illinois.  Another teacher has said that the topic of immigration is somewhat incorporated into the curriculum when children read historical fiction novels.  All of the teachers that were interviewed like the topic of immigration and feel that it is something students should learn about.  One teacher stressed a great interest in the topic and said that she wishes it were in the fourth grade curriculum.  

In addition to the Champaign teachers, the students in the district would also like to have immigration included in the curriculum.  By asking several students questions pertaining to this topic, it was determined that students have a far greater interest in the topic when it is presented in terms of how it relates to the students’ lives.  When students were asked, “What do you know about immigration?” only one of them could give an accurate answer; in fact, many of them shrugged with little interest or curiosity as to what it is.  But when students were asked, “What do you know about your grandparents or great-grandparents and their experiences coming to America?” and “What do you think it would have been like to move to a new country?” the students’ responses were animated and more thorough.  The students showed an interest, and were eager to share what they knew.  Several students said, “Well, my grandpa told me that….” or, “I heard that when people came here they had to….” There were a variety of detailed stories and descriptions that showed the students have some background knowledge of the experiences of immigrants, and that these students have a great interest in the topic when it is presented in ways that they can relate to. 

This unit directly relates the immigration experience to students’ lives by having them interview relatives, research their own family history, and role-play activities related to immigration.  By focusing the unit on the experiences and contributions of people from diverse cultures, it broadens students’ views of their own word and explains how immigrants have greatly influenced our country.  

Perspectives from Academic Readings

Immigration is a topic that is relevant in the world we live in.  The United States is a country which would have not been created the way it is today without immigration.  People started immigrating here hundreds of years ago, and are still immigrating here today.  This topic is covered in social studies classrooms because immigration has had such an impact on this history of the United States.

Around fourth grade, children start learning about this topic and are immersed with knowledge and content describing what it was like for immigrants and how it is for immigrants today.  They are taught the difference between immigration and emigration, the factors behind immigration, the role of the government and citizens in accepting/rejecting immigrants, and the different immigrant ways of life.  Like most topics they may be left with a superficial image of immigration; that people immigrate here to find success because America is the land of free and that immigrants often find the happiness and success they originally came here for, or immigrant culture is easily accepted by the U.S. citizens already in America and is seen as a unique addition to the cultures already practiced here.  Unfortunately, this superficial picture created for children is often not true, and it is important to immerse them with knowledge that is reality.  The creation of this unit was prepared with the intent that they students who would be learning about immigration would get the complete picture of this topic.  Through academic readings, this unit was able to be created with many perspectives in mind, and does not take the path to teaching immigration from a European white perspective.   


Through Takaki’s book, A Different Mirror, it is evident that immigrants have been discriminated against since they started coming to the United States.  Whether it was the Irish, Chinese, Mexicans, or many others, all groups have been discriminated against in some form as they crossed the borders of the United States.  Takaki also discusses the toils and troubles that immigrants faced once they got here.  The Chinese found work building the transcontinental railroad.  They were faced with brutal labor and low wages, and nothing was done to stop this.  When the Mexican people came to America they worked the most labor intensive jobs, yet got paid the least.  The government used the Mexicans as a threat against white workers who wanted to go on strike because rather than give the white workers higher wages they would just replace them with Mexican workers whom they could pay extremely low wages.  This discrimination did not just happen for these two groups of people, but rather for every group that came here, and this is still happening today.  It is tragic that the United States still partakes in these same discriminatory actions.  As educators, it is our job to truly inform children about immigration.  It cannot be assumed that by covering immigration with children they will gain a true and conceptual understanding of the topic.  Children must be provided many perspectives, and must be explained how immigrants have faced discrimination since they have been coming here. The truth must be told about why immigrants come here and why they decide to stay.  By reading about Takaki’s perspective people can become more informed on another perspective of immigration than their own and provide students with both.


The book Not Just Black and White, by Forner, focuses on the fact that the United States is not just made up of black and white people, but rather encompasses many nationalities and races; it provides another perspective to immigration.  It is important to address this with students.  They cannot be given the false generic view that that only Mexican-Americans, Asian-Americans, African-Americans, and Caucasians exist, rather they must see that immigrants come from all over the world and come from many backgrounds.  If this generic perspective is only seen, it is telling children and others that true cultural heritage is not important, and the countries immigrants come from do not matter.


As educators, if we are going to teach children about immigration we should take an approach that gives them the truth about immigration.  Children come to school to learn about events that actually happened, and to become knowledgeable in truths.  We would not teach children math or language arts leaving out certain parts, so why should it be done with history.  As teachers it is our job to become informed about different perspectives, and a way to do this is by immersing ourselves in academic readings.  If we read articles or books like A Different Mirror or Not Just Black and White, we can provide the children we teach with critical learning and alternative perspectives on immigration and not just teach them subject matter we take for granted about immigration.

Background Information on Instructional Strategies

1.) Peer-Mediated Instruction- Cooperative Learning:  

This is a teaching strategy that focuses on students’ social and academic skills. This strategy is not used in a traditional teaching environment. 

· Individual and group accountability 

· Students develop interpersonal and small group skills 

· Organizing groups based on ability levels should be done sparingly. 

· Cooperative learning should be applied consistently and systematically, but not overused. (most effective-once a week) 

· Groupings 

· Informal-peer, pair share 

· Formal-projects, multi-day task

Resource: 

· Marzano, Robert. “Classroom Instruction That Works.” <http://www.orangeusd.k12.ca.us/yorba/instructional_strategies.htm>

· Issam Abi-El-Mona, Professor of Curriculum and Instruction 451 (Science)

2.) Strategy Instruction:

It is a strategy or plan employed in order to accomplish a task. Teachers teach students how to use these strategies and when to use them on an individual basis. 

Resource: 

· Dr. Hedda Meadan, Professor of Special Education 405

3.) Problem Solving: 

This places the focus of the students’ attention on ideas and making sense, rather than on the solution to a specific problem. This is helpful for all students in order to develop a deeper level of understanding and reasoning. It is also beneficial for students with cognitive disabilities, students above grade level, and students how are process learners. 

Resource: 

· Dr. Hedda Meadan, Professor of Special Education 405

4.) Cues, Questions, and Advance Organizers:

· text pre-reading organizers 

· questions at the end of a reading 

· responses to reading 

· pre-reading outlines or organizers

Resource: 

· Sunday Cummins, Professor of Curriculum and Instruction 475 (Literature)

· Marzano, Robert. “Classroom Instruction That Works.” <http://www.orangeusd.k12.ca.us/yorba/instructional_strategies.htm> 

5.) Problem-Based Instructional Strategy:

This strategy requires students to identify a problem and then design a project around the problem that they discovered. This strategy helps students relate their study/work to real-life situations and connect their findings to their own experiences. 

Resources: 

· Issam Abi-El-Mona, Professor of Curriculum and Instruction 451 (Science)

6.) Nonlinguistic Representations: 

· A variety of activities produce non-linguistic representations in the brain. 

· Graphic representations 

· Descriptive patterns 

· Time sequence patterns 

· Process/cause-effect patterns 

· Episode patterns 

· Generalization/principle patterns 

· Concept patterns 

· Physical models 

· Mental pictures 

· Pictures and pictographs 

· Kinesthetic activity 

· Nonlinguistic representations should elaborate on knowledge

Resource: 

· Marzano, Robert. “Classroom Instruction That Works.” <http://www.orangeusd.k12.ca.us/yorba/instructional_strategies.htm>.

7.) Making Connections:

Students use prior experiences and background knowledge to make meaningful connections to text, self, or world. The purpose is to use personal and collective experiences to enhance understanding. The more connections that are made the better students will understand the concept or topic. (See attached pages for more information).

Resources: 

· Sunday Cummins, Professor of Curriculum and Instruction 475 (Literature)

· Sunita Singh, Professor of Curriculum and Instruction 448 (Social Studies)

· Harvey, Stephanie Harvey. Strategies That Work. “Making Connections- A Bridge from the New to the Known. Chapter 6. 2000. 

· Kitsap, North. Literacy Pages. “Making Connections.” http://www.nksd.wednet.edu/district/tl/ci/Language_arts/making_connections.htm.
8.) Pre-teaching:

Pre-teaching is introducing students to a new concept or idea, activating background knowledge, building on their background knowledge, or heightening their interest of an idea.  Pre-teaching works by preparing students for instruction so that they are hopefully more engaged, aware, and ready to learn. (See attached pages for more information).

Resources: 

· Sunday Cummins, Professor of Curriculum and Instruction 475 (Literature)

· Dr. Hedda Meadan, Professor of Special Education 405

· Thornbury, Scot. onestopenglish.com. 2004. Macmillan Publishers, Ltd. 18 October2005 http://www.onestopenglish.com/ProfessionalSupport/ask/vocabulary_thornburnpreteach.htm.
9.) Inquiry:

Students focus on active learning, which involves asking questions, process skills, discrepant events, inductive/deductive activities, gathering information, and problem solving. It is the process of finding out by searching for knowledge and understanding. Students come to their own conclusions and explanations. 

Resources: 

· Issam Abi-El-Mona, Professor of Curriculum and Instruction 451 (Science) 

· Sunita Singh, Professor of Curriculum and Instruction 448 (Social Studies)

10.) Differentiated Instruction:

This presents the material in a multiple of ways for a variety of learners. This is instruction that meets diverse learners by adapting the instruction to meet the needs of each individual student. Therefore, students with disabilities, as well as gifted students, must be able to understand the material and be challenged to learn new skills. 

Resources: 

· Sunday Cummins, Professor of Curriculum and Instruction 475 (Literature)

· Dr. Hedda Meadan, Professor of Special Education 405

Pre-teaching

“Pre-teaching belongs to the mind-set that teaching is about pre-empting problems, rather than training learners how to deal with problems,” asserts Scott Thornbury, author of Uncovering Grammar. Pre-teaching is a strategy that can be used to “pre-teach” or introduce students to a concept or idea before it is actually taught to them. Pre-teaching, therefore, is not only introducing students to a new concept or idea, but also includes activating background knowledge, building on their background knowledge, or heightening their interest and of an idea.  

Pre-teaching works by preparing students for instruction so that they are hopefully more engaged, aware, and ready to learn. Pre-teaching can be done in many ways, and across many different content areas.  Some of these ways include brainstorming using such techniques as concept maps or using word webs, using K-W-L charts, or using different questioning techniques. It can also be used to prepare and engage students in an upcoming lesson, such as the PREP pre-teaching strategy, which stands for: P = Prepare materials, R = Review what you know, E = Establish a positive mindset, and P = Pinpoint goals.

The strategies used in pre-teaching can be beneficial for all learners.  Whole class pre-teaching instruction such as brainstorming or concept maps help students start thinking about a topic. For example, if the class is reading text that is difficult or unfamiliar, pre-teaching vocabulary words before the lesson can be a great way for students to better understand the text.  Pre-teaching can also benefit slower learners, because it can introduce and explain concepts to students before the rest of the class learn them, so it will be easier for the students to comprehend the material at the same pace as the rest of the class. 

Making Connections


Making connections is a strategy that can be used across content areas but it is most common in language arts or literacy programs. For this strategy, students use prior experiences and background knowledge to make meaningful connections to text, self, or the world. These connections are called text-to-self, text-to-text, or text-to-world connections. 

· Text- to-Self: Connections that readers make between text and their past experiences or background knowledge

· Text-to-Text: Connections that readers make between the text they are reading and another text, including books (and their authors), poems, scripts, songs, or anything that is written.

· Text-to-World: Connections that readers make between the text and the bigger issues, events, or concerns of society and the world at large
In literacy, as well as other content areas, making connections is a very important strategy because it allows students to better comprehend and understand concepts and ideas. Making connections is the cornerstone of all the thinking strategies, as this strategy can make text personal and relevant to the reader. It also helps readers assimilate information from text into their prior knowledge and make changes in that prior knowledge to accommodate new information
The purpose of making connections is to use personal and collective experiences, as well as prior knowledge to enhance and better understand new material and knowledge. The more connections that a student makes, the better they will understand the concept or topic. Educators can teach students how to make connections by modeling during a read-aloud, providing opportunities for students to make connections during an interactive read-aloud, modeling writing responses that explain connections, using a coding system (T-S, T-T, T-W), think-pair-share, etc. Once the students gain practicing with making connections, teachers can ask the following assessment questions: When you read the text did it remind you of anything you already knew about? or After reading this text, what do you understand now that you didn’t understand before?. 

Readers need to use this making connections strategy because theories tell us that our previous experiences, knowledge, emotions and understandings have a major effect on what and how we learn. We can only learn something new by connecting it to something we already know. Background knowledge is like Velcro; new information will “stick” if we connect it to our prior knowledge. By purposefully calling up what we already know, and by building more background knowledge every time we read, we can make sense of and remember new information.

In the end, we think that pre-teaching and making connections are two very instructional strategies to use in the classroom, because there are many different ways to incorporate these into the classroom.  We think it is very practical because pre-teaching strategies and making connections could benefit almost every type of student.  Also in a classroom of students with mixed ability levels, it is okay if a pre-teaching or making connections strategy benefits students in different ways.  For example, what is used as a strategy to introduce a concept to some students is a review of concepts for other students, which depends on their prior knowledge and experiences. We definitely plan to use these strategies in our future classrooms.

Resources: 

· Dr. Hedda Meadan, Professor of Special Education 405

· Harvey, Stephanie Harvey. Strategies That Work. “Making Connections- A Bridge from the New to the Known. Chapter 6. 2000. 

· Kitsap, North. Literacy Pages. “Making Connections.” http://www.nksd.wednet.edu/district/tl/ci/Language_arts/making_connections.htm.
· Tompkins, Gail E. Literacy for the 21st Century: A Balanced Approach. New Jersey: Pearson Education, Inc., 2006. 

· Thornbury, Scot. onestopenglish.com. 2004. Macmillan Publishers, Ltd. 18 October2005

http://www.onestopenglish.com/ProfessionalSupport/ask/vocabulary_thornburnpreteach.htm.

· Sunday Cummins, Professor of Curriculum and Instruction 475 (Literature)

· Sunita Singh, Professor of Curriculum and Instruction 448 (Social Studies)

